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PLANNING AND PREPARATION

1. PLANNING AND PREPARATION
1.1 Identification of Team
The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout the
needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the needs
assessment, and the ability to ensure stakeholder involvement. A required team member’s name may be duplicated when
multiple roles are performed by the same person. Documentation of team member involvement must be maintained by the
LEA. Watch the Planning and Preparation webinar for additional information and guidance.
Required Team Members
Program
Multiple Program(s)
Multiple Program(s)
Multiple Program(s)
Multiple Program(s)
Multiple Program(s)
Multiple Program(s)
Multiple Program(s)
McKinney-Vento Homeless
Neglected and Delinquent
Rural
Special Education
Title I, Part A
Title I, Part A
Title I, Part A - Foster Care
Title II, Part A
Title III
Title IV, Part A

Position/Role
Superintendent/Assistant Superintendent
Federal Programs Director
Curriculum Director
School Leader (#1)
School Leader (#2)
Teacher Representative (#1)
Teacher Representative (#2)
Homeless Liaison
N&D Coordinator
REAP Coordinator
Special Education Director
Title I, Part A Director
Family Engagement Coordinator
Foster Care Point of Contact
Title II, Part A Coordinator
Title III Director
Title IV, Part A Director

Recommended and Additional Team Members
Program
Position/Role
Multiple Program(s)
Assistant superintendent
Multiple Program(s)
Testing director
Multiple Program(s)
Finance director
Multiple Program(s)
Other federal programs coordinators
Multiple Program(s)
CTAE coordinator
Multiple Program(s)
Student support personnel
Multiple Program(s)
Principal representatives
Multiple Program(s)
High school counselor / academic
counselor
Multiple Program(s)
Early childhood or Head Start
coordinator

1.1 Identification of Team

Name ("NA" may be used)
Katrina Brinker
Zinta Perkins
Elizabeth Merritt
Katrina Brinker
Aleceia Lyles
Curliss Harris
Brittany Talley
Michele Jones
NA
NA
Nivea Brooks
Zinta Perkins
Tonicka Lewis
Michele Jones
Zinta Perkins
Zinta Perkins
Zinta Perkins

Name
NA
Tabitha Stroud
Nicole White
NA
NA
Aleceia Lyles
Kimberly Barker
NA
NA
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Recommended and Additional Team Members
Program
Position/Role
Multiple Program(s)
Teacher representatives
Multiple Program(s)
ESOL teacher
Multiple Program(s)
Local school governance team
representative (charter systems only)
21st CCLC
21st CCLC program director
21st CCLC
21st CCLC site coordinator or data
specialist
Migrant
Preschool teacher
Special Education
Student success coach (SSIP)
Title II, Part A
Human resources director
Title II, Part A
Principal supervisors
Title II, Part A
Professional learning coordinators
Title II, Part A
Bilingual parent liaisons
Title II, Part A
Professional organizations
Title II, Part A
Civil rights organizations
Title II, Part A
Board of education members
Title II, Part A
Local elected/government officials
Title II, Part A
The general public
Title III
Refugee support service staff
Title III
Community adult ESOL providers
Title III
Representatives from businesses
employing non-English speakers
Title IV, Part A
Media specialists/librarians
Title IV, Part A
Technology experts
Title IV, Part A
Faith-based community leaders

1.1 Identification of Team

Name
Skyyler Randolph
Quadira Nelson
Grant Coleman
NA
NA
NA
NA
TBD
NA
Elizabeth Merritt
Cecilia Pena
NA
NA
NA
NA
NA
NA
NA
NA
Najee Guthrie
NA
NA
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1. PLANNING AND PREPARATION
1.2 Identification of Stakeholders
Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important input,
feedback, and guidance. Required stakeholders must be engaged in the process to meet the requirements of participating federal
programs. Documentation of stakeholder involvement must be maintained by the LEA. Watch the Planning and Preparation
webinar for additional information and guidance.
Required Stakeholders
Program
Multiple Program(s)
Multiple Program(s)
Migrant
Title I, Part A
Title I, Part A - Foster Care
Title II, Part A
Title II, Part A
Title II, Part A
Title II, Part A
Title II, Part A
Title I, Part A

Position/Role
Students (8th - 12th grade)
Private School Officials
Out-of-School Youth and/or Drop-outs
Parent Representatives of Title I Students
Local DFCS Contacts
Principals
Teachers
Paraprofessionals
Specialized Instructional Support
Personnel
Other Organizations or Partners with
relevant and demonstrated expertise
Parents of English Learners

Recommended and Additional Stakeholders
Program
Position/Role
Multiple Program(s)
RESA personnel
Multiple Program(s)
Technical, college, or university
personnel
Multiple Program(s)
Parent advisory council members, school
council parents, Parent- Teacher
Association or Parent- Teacher
Organization members
21st CCLC
21st CCLC advisory council members
Migrant
Local Head Start representatives (regular
and/or migrant Head Start agencies)
Migrant
Migrant PAC Members
Migrant
Local farmer, grower, or employer
Migrant
Family connection representatives
Migrant
Local migrant workers or migrant
community leaders
Migrant
Farm worker health personnel
Migrant
Food bank representatives

1.2 Identification of Stakeholders

Name ("NA" may be used)
NA
NA
NA
Lashonta Salter
Aleceia Lyles
Katrina Brinker
Elizabeth Merritt
Martine Volcy
Elizabeth Merritt
NA
Marie Mendoza

Name
NA
NA
Natasha Stapleton

NA
NA
NA
NA
NA
NA
NA
NA
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Recommended and Additional Stakeholders
Program
Position/Role
Migrant
Boys and Girls Club representatives
Migrant
Local health department representatives
Migrant
ABAC MEP consortium staff
Migrant
Migrant high school equivalence
program / GED representatives
Migrant
College assistance migrant programs
Neglected and Delinquent
Residential facility(ies) director(s)
Special Education
Parents of a student with disabilities
Special Education
Parent Mentors
Title II, Part A
School council members

Name
NA
NA
NA
NA
NA
NA
NA
NA
NA

How did the team ensure that the selection
of stakeholders created an inclusive group
with varied perspectives?

The CLIP team included staff, parents and community members with the
intention of being inclusive and representative of all demographic, ethnic and
student groups in the school. Consideration was also given to the population
of students/families in Cobb County, those who may potentially enroll.
Because IAS is a small charter school, individuals on the team provided input
regarding multiple areas related to school improvement. Parents and staff
provided input in person and by responding to surveys.

How will the team ensure that stakeholders
are able to provide meaningful feedback
throughout the needs assessment process?

Stakeholders were provided multiple opportunities to provide feedback.
Face-to-face meetings were held as well as establishing means for stakeholders
to give input in writing. Formal stakeholder meetings began in February and
continued through the end of the school year. Parents submitted surveys and
were invited to two stakeholder input sessions. Informal feedback sessions for
parents were held during the school year during parent visitation days and
principal forums. Staff members also provided feedback to the administration
and Federal Programs Director when responding to surveys, evaluations or in
small group meetings. During all meetings, ample time was given to
participants to thoroughly discuss topics and reach consensus, when needed,
on various programs and operations at school.

1.2 Identification of Stakeholders
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2. DATA COLLECTION ANALYSIS
2.1 Coherent Instructional System
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of instructional needs. Complete a data-informed self-rating for each Georgia District Performance
Standard (GDPS). See the Coherent Instructional System webinar for additional information and guidance.
Coherent Instruction Data
GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for curriculum design
to align instruction and assessments with the required standards
Exemplary
The district continuously engages and supports all schools in systematic processes for
curriculum design to align instruction and assessment with the required
standards.District staff work to build the capcity of school staff to lead curriculum
design efforts.
Operational
The district engages and supports all schools in systematic processes for curriculum
design to align instruction and assessments with the required standards.
Emerging
The district processes for engaging and supporting schools in curriculum design
✔
without district process or support.
Not Evident
District schools are left to work in isolation on curriculum design without district
processes or support.

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for implementing
curriculum, instruction, and assessment practices across all schools.
1. Exemplary
1. A clear understanding of common expectation fosters a culture of results-based
practices in curriculum, instruction, and assessment throughout the district with
appropriate flexibility for schools to address specific needs as they arise.
2. Operational
2. The district develops and communicates common expectations for implementing
curriculum, instruction, and assessment practices across all schools.
3. Emerging
3. The district expectations for implementing curriculum, instruction, or assessment
practices are not fully developed or are not clearly communicated to all schools.
4. Not Evident
4. The district has not developed or communicated expectations for implementing
curriculum, instruction, or assessment practices.

2.1 Coherent Instructional System

✔
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Coherent Instruction Data
GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of curriculum, instruction,
and assessments
1. Exemplary
1. The district provides a collaborative and systematic approach for guiding,
supporting and evaluating the implementation of curriculum, instruction, and
assessments. District staff build the capacity of school level staff to evaluate the
implementation of curriculum, instruction, and assessments.
2. Operational
2. The district effectively guides, supports, and evaluates the implementation of
curriculum, instruction, and assessments.
3. Emerging
3. The district provides limited guidance and support for evaluating the
✔
implementation of curriculum, instruction, and assessments.
4. Not Evident
4. The district does not take an effective role in guiding, supporting, or evaluating the
implementation of curriculum, instruction, or assessments.

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and implementation of effective
strategies, programs, and interventions to improve student learning
1. Exemplary
1. The district systematically provides guidance and ongoing support to schools in the
selection and implementation of effective strategies, programs, and interventions to
improve student learning.
2. Operational
2. The district guides and supports schools in the selection and implementation of
effective strategies, programs, and interventions to improve student learning.
3. Emerging
3. The district provides some limited guidance and support in the selection or
✔
implementation of effective strategies, programs, and interventions to improve student
learning.
4. Not Evident
4. The district provides little or no support or guidance in the selection or
implementation of effective strategies, programs, and interventions. The district may
require or allow some inappropriate strategies, programs, or interventions.

Leader Keys Effectiveness System- Standard
Standard
Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school
improvment.
3.Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform plannig
and decision-making consistent with established guidelines, policies, and procedures.
4.Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.1 Coherent Instructional System
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Teacher Keys Effectiveness System- Standard
Standard
Score
2.Instructional Planning:The teacher plans using state and local school district curricula and standards,
effective strategies, resources, and data to address the differentiated needs of all students.
3.Instructional Strategies:The teacher promotes student learning by using research-based instructional
strategies relevant to the content area to engage students in active learning and to facilitate the students'
acquisition of key knowledge and skills.
4.Differentiated Instruction:The teacher challenges and supports each student's learning by providing
appropriate content and developing skills which address individual learning differences.
5.Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative
assessment strategies and instruments that are valid and appropriate for the content and student population.
6.Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback
to both students and parents.
8.Academically Challenging Environment:The teacher creates a student-centered, academic environment in
which teaching and learning occur at high levels and students are self-directed learners.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.1 Coherent Instructional System
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2. DATA COLLECTION ANALYSIS
2.2 Effective Leadership
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of leadership needs. Complete a data-informed self-rating for each Georgia District Performance
Standard (GDPS). See the Effective Leadership webinar for additional information and guidance.
Effective Leadership Data
GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative, data-driven
budget process that ensures the equitable, efficient, and transparent distribution of resources to support learning and teaching
1. Exemplary
The well-established budget process allows input from departments and programs and
is driven by the needs of the schools and district. Various funding sources are
efficiently maximized at the district and school levels.
2. Operational
The budget process is clearly defined, collaborative, and data-driven, resulting in the
equitable, efficient, and transparent distribution of resources to support learning and
teaching.
3. Emerging
A budget process is in place, but it does not consistently include collaborative, data✔
driven decisions. In some instances, resource distribution in the district lacks
efficiency, equity, or transparency.
4. Not Evident
Across the district, individual departments and programs develop budgets in isolation
resulting in gaps, duplication, or poor cost effectiveness. District staff serve primarily
as controllers of funds and provide little or no assistance to schools on the funding of
plans.

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time, materials, equipment,
and fiscal resources to support learning and teaching
1. Exemplary
The district allocates and continually monitors the use of time, materials, equipment,
and fiscal resources to address both immediate and long-term goals to ensure
resources are maximized to support learning and teaching.
2. Operational
The district allocates and regularly monitors the effective use of time, materials,
✔
equipment, and fiscal resources to ensure that they are utilized to support learning and
teaching.
3. Emerging
The district inconsistently allocates and monitors the use of time, materials,
equipment, and fiscal resources to support learning and teaching.
4. Not Evident
The district does little to allocate or monitor effectively the use of time, materials,
equipment, or fiscal resources to support learning and teaching.

2.2 Effective Leadership
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Effective Leadership Data
GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging stakeholders,
including school board members, to improve learning and teaching
1. Exemplary
Stakeholders, including school board members, take leadership roles in advancing
district and school goals and initiatives that improve learning and teaching.
2. Operational
The district consistently engages stakeholders, including school board members, in
supporting district and school goals and initiatives that improve learning and teaching.
3. Emerging
The district provides some opportunities for a range of stakeholders to be engaged in
✔
supporting goals and initiatives that will improve learning and teaching.
4. Not Evident
Engagement of stakeholders is limited or nonexistent, or the engagement occurs with
issues that do not impact learning and teaching.

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices with laws and
regulations
1. Exemplary
A systematic and collaborative process is used for ongoing development, revision, and
alignment of policies, procedures, and practices with laws and regulations.
2. Operational
The district regularly uses an established process to align policies, procedures, and
practices with laws and regulations.
3. Emerging
A process to align policies, procedures, and practices with laws and regulations is not
✔
comprehensive or is not used on a regular basis.
4. Not Evident
A process is not in use to align policies, procedures, and practices with laws and
regulations.

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address individual school
needs to improve learning and teaching
1. Exemplary
Flexibility granted to school leaders, based upon sustained high performance, is well
defined, reviewed periodically, and fully supports the improvement of learning and
teaching.
2. Operational
The district grants defined flexibility, based on results, to school leaders to address
✔
individual school needs to improve learning and teaching.
3. Emerging
The district grants limited flexibility, or the flexibility that is given does not allow
leaders to improve learning and teaching sufficiently
4. Not Evident
The district grants little or no flexibility or inappropriate flexibility to school leaders to
improve learning and teaching.

2.2 Effective Leadership
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Effective Leadership Data
GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, and services to
achieve district and individual school goals
1. Exemplary
The organization and strategic allocation of personnel, expertise, and services lead to
the achievement of district and individual school goals. The district is focused on
building the capacity and expertise of school and district staff to solve problems and
perform at high levels.
2. Operational
The organization and allocation of personnel, expertise, and services are sufficient to
achieve district and individual school goals.
3. Emerging
The organization or allocation of personnel, expertise, and services is provided
✔
intermittently or on a short- term basis as a solution for immediate, pressing needs.
4. Not Evident
The organization or allocation of personnel, expertise, and services does not effectively
support the needs of the district and schools.

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning process at the district
and school levels for improving student learning
1. Exemplary
A collaborative, data-driven planning process results in aligned, comprehensive plans
at the district and school levels for improving student learning.
2. Operational
At the district and school levels, staffs engage in a collaborative, data-driven planning
✔
process to improve student learning.
3. Emerging
At the district and school levels, staffs engage in a planning process to improve student
learning, but limitations exist with data analysis, collaboration, or other issues.
4. Not Evident
A collaborative, data-driven planning process for improving student learning is not in
place at the district or school levels.

GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem solving,
decision-making, and removing barriers
1. Exemplary
The district uses and reviews established protocols and processes for problem solving,
decision-making, and removing barriers on a regular basis. Contingency plans are
developed for unlikely occurrences.
2. Operational
The district uses protocols and processes for problem solving, decision-making, and
removing barriers.
3. Emerging
District use of protocols and processes for problem solving, decision-making, or
removing barriers is limited or inconsistent.
4. Not Evident
The district does not use protocols or processes for problem solving, decision- making
or removing barriers.

2.2 Effective Leadership

✔
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Effective Leadership Data
GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely guidance, support,
and feedback to individual schools as they implement improvement plans and initiatives
1. Exemplary
The district has ongoing, comprehensive processes in place to monitor and provide
guidance, support and feedback to individual schools as they implement improvement
plans, programs or initiatives. The district builds the capacity of school level staff to
monitor the implementation and effectiveness of improvement plans, programs, and
initiatives.
2. Operational
The district uses processes to monitor and provide timely guidance, support, and
feedback to individual schools as they implement improvement plans and initiatives.
3. Emerging
The district has some limited processes in place to monitor and provide guidance,
✔
support, and feedback to schools as they implement improvement plans and
initiatives.
4. Not Evident
The district does not use structured processes for monitoring or providing guidance,
support, or feedback to individual schools as they implement improvement plans or
initiatives.
GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district vision, mission, and
core beliefs that focus on preparing all students for college and career readiness
1. Exemplary
The collaboratively-developed vision, mission, and core beliefs that emphasize
preparing all students for college and career readiness are continuously and clearly
communicated to all stakeholders and are pervasive in the culture and daily actions of
the district.
2. Operational
The collaboratively-developed vision, mission, and core beliefs that emphasize
preparing all students for college and career readiness have been created and
communicated to stakeholders and are evident in most across the district.
3. Emerging
The vision, mission, and core beliefs have been developed with some emphasis on
✔
preparing students for college and career readiness, buy may have weakness due to
insufficient collaboration with stakeholders, poor communication, or other limitations
4. Not Evident
The vision, mission, and core beliefs may not exist or may not focus on preparing
students for college and career readiness.

Leader Keys Effectiveness System- Standard
Standard
Score
1.Instructional Leadership:The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school
improvement.
2.School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an
academically rigorous, positive, and safe school climate for all stakeholders.
3.Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform
planning and decision-making consistent with established guidelines, policies, and procedures.
4.Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.
5.Human Resources Management:The leader fosters effective human resources management through the
selection, induction, support, and retention of quality instructional and support personnel.

2.2 Effective Leadership
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Leader Keys Effectiveness System- Standard
Standard
Score
6.Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved
student learning.
7.Professionalism:The leader fosters the success of students by demonstrating professional standards and ethics,
engaging in continuous professional development, and contributing to the profession.
8.Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

Teacher Keys Effectiveness System- Standard
Standard
Score
9.Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission,
participates in professional growth opportunities to support student learning, and contributes to the profession.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.2 Effective Leadership
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2. DATA COLLECTION ANALYSIS
2.3 Professional Capacity
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of professional capacity needs. Complete a data-informed self-rating for each Georgia District
Performance Standard (GDPS). See the Professional Capacity webinar for additional information and guidance.
Professional Capacity Data
GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that increase the
effectiveness of teachers, leaders, and staff
1. Exemplary
Comprehensive data-driven processes that increase the effectiveness of leaders,
teachers, and other staff are pervasive in the district and result in a culture of
measurable, continuous improvement.
2. Operational
Processes that increase the effectiveness of leaders, teachers, and staff have been
established and consistently implemented throughout the district.
3. Emerging
Processes that increase the effectiveness of leaders, teachers, and staff are not fully
developed or are implemented unevenly or inconsistently across the district.
4. Not Evident
Few, if any, processes to increase the effectiveness of leaders, teachers, and staff have
been developed or successfully implemented in the district.

✔

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state approved evaluation
system to ensure fidelity of implementation and to evaluate accurately the effectiveness of district and school leaders, teachers,
and staff
1. Exemplary
The district collects and analyzes comprehensive data from the state-approved
evaluation system to inform staff retention, salaries, and professional learning
throughout the district.
2. Operational
The district guides and monitors a state-approved evaluation system to ensure fidelity
✔
of implementation and to evaluate accurately the effectiveness of district and school
leaders, teachers, and staff.
3. Emerging
The district offers some guidance for the implementation of a state- approved
evaluation system, but some parts of the system are not implemented with fidelity or
could benefit from more support or monitoring.
4. Not Evident
The district does little to guide or monitor the implementation of a state-approved
evaluation system.

2.3 Professional Capacity
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Professional Capacity Data
GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses adult and student
needs
1. Exemplary
The district fosters a culture of systematic, quality, and relevant professional learning
that consistently addresses the needs of its adults and its students.
2. Operational
The district ensures that professional learning at the school and district levels is
✔
relevant and addresses adult and student needs.
3. Emerging
The professional learning at the school and district levels is not consistently relevant or
is not consistently linked to adult or student needs.
4. Not Evident
The professional learning at the school and district levels is not relevant and does not
address adult or student needs.

GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices and student
learning and makes adjustments as needed
1. Exemplary
The impact of professional learning on staff practices and student learning is
systematically monitored at the district and school levels by examining performance
data throughout the year and timely, appropriate adjustments are made as needed.
2. Operational
The impact of professional learning on staff practices and student learning is assessed
and adjustments are made as needed.
3. Emerging
The impact of professional learning on staff practices or student learning is assessed
✔
on a limited or inconsistent basis, or appropriate adjustments are not always made.
4. Not Evident
The impact of professional learning on staff practices or student learning is not
assessed by district or school staff.

Leader Keys Effectiveness System- Standard
Standard
Score
4.Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.
5.Human Resources Management:The leader fosters effective human resources management through the
selection, induction, support, and retention of quality instructional and support personnel.
6.Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved
student learning.
7.Professionalism:The leader fosters the success of students by demonstrating professional standards and ethics,
engaging in continuous professional development, and contributing to the profession.
8.Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.3 Professional Capacity
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Teacher Keys Effectiveness System- Standard
Standard
Score
1.Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content,
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
9.Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission,
participates in professional growth opportunities to support student learning, and contributes to the profession.
10.Communication:The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.3 Professional Capacity
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2. DATA COLLECTION ANALYSIS
2.4 Family and Community Engagement
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of needs related to family and community engagement. Complete a data-informed self-rating for
each Georgia District Performance Standard (GDPS). See the Family and Community Engagement webinar for additional
information and guidance. Visit Georgia’s Family Connection Partnership’s KIDS COUNT for additional data.
Family and Community Engagement Data
GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide expectations for
schools to engage families and the community to support learning and teaching
1. Exemplary
Expectations for family and community engagement are embedded in the culture and
result in family and community members being active supporters of student learning
and teaching throughout the district.
2. Operational
Expectations for schools to engage families and the community to support learning
✔
and teaching are established and communicated throughout the district.
3. Emerging
Expectations for family and community engagement are inconsistent, varying from
school to school, or are unevenly communicated across the district.
4. Not Evident
Expectations for family and community engagement have not been established across
the district.

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and open
communication between schools and stakeholders
1. Exemplary
The district implements and continuously monitors structures for reliable, ongoing,
and interactive communication between the schools and stakeholders.
2. Operational
Structures which promote clear and open communication between schools and
stakeholders have been effectively established.
3. Emerging
The district structures between schools and stakeholders result in communication that
sometimes may not be consistent, clear, or timely.
4. Not Evident
Structures which promote clear and open communication between schools and
stakeholders have not been effectively established or implemented.

✔

GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members have feedback and
problem-solving opportunities throughout the district
1. Exemplary
The district engages family and community members to take leadership roles in
feedback and problem- solving activities throughout the district.
2. Operational
The district ensures that family and community members routinely have feedback and
problem-solving opportunities throughout the district.
3. Emerging
Opportunities for family and community members to be involved in feedback and
✔
problem-solving are limited or inconsistently provided across the district.
4. Not Evident
Opportunities for family and community feedback and involvement in
problem-solving seldom occur in the district.

2.4 Family and Community Engagement
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Family and Community Engagement Data
GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to relevant audiences
1. Exemplary
Strategic, comprehensive processes and protocols are in place for clearly and
continuously communicating policies and procedures in a timely manner to all
stakeholders.
2. Operational
The district consistently communicates policies and procedures in a timely manner to
relevant audiences.
3. Emerging
Communication of policies and procedures to relevant audiences is sometimes
✔
inadequate or inconsistent.
4. Not Evident
Communication of district policies and procedures to relevant audiences is very
limited or ineffective.

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of trust, collaboration,
and joint responsibility for improving learning and teaching
1. Exemplary
The actions of the district are well established and have created a strong culture of
trust, collaboration, and shared responsibility for improving learning and teaching
within the district and in the broader community. Processes and procedures are
pervasive in the district and schools to support the district's vision and mission.
2. Operational
The actions of the district effectively foster a culture of trust, collaboration, and shared
responsibility for improving learning and teaching within the district and broader
community. Processes and procedures are implemented to support the district's vision
and mission.
3. Emerging
The actions of the district are inconsistent in fostering a culture of trust, collaboration,
✔
and shared responsibility for improving learning and teaching. Some effective
processes and procedures are used to support the district's vision and mission.
4. Not Evident
The actions of the district do not foster a culture of trust, collaboration, and shared
responsibility for improving learning and teaching. Few, if any, effective processes and
procedures are used to support the district's vision and mission.

Leader Keys Effectiveness System- Standard
Standard
2.School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an
academically rigorous, positive, and safe school climate for all stakeholders.
8.Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.4 Family and Community Engagement
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Teacher Keys Effectiveness System- Standard
Standard
Score
10.Communication:The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.4 Family and Community Engagement

19

DATA COLLECTION ANALYSIS

2. DATA COLLECTION ANALYSIS
2.5 Supportive Learning Environment
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of needs related to a supportive learning environment. Complete a data-informed self-rating for each
Georgia District Performance Standard (GDPS). Student subgroups with a count of less than 15 are denoted by “TFS” (too few
students). See the Supportive Learning Environment webinar for additional information and guidance.
Supportive Learning Environment Data
GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to maintain facilities and
equipment to ensure an environment, which is safe and conducive to learning
1. Exemplary
The district has a comprehensive schedule for ongoing, proactive maintenance of
facilities and equipment. Repairs and services are provided in a timely manner and do
not disrupt the learning environment.
2. Operational
The district develops and implements effective processes to maintain facilities and
equipment to ensure an environment which is safe and conducive to learning.
3. Emerging
Irregular or insufficient processes are in place to maintain facilities and equipment to
✔
ensure an environment which is safe and conducive to learning.
4. Not Evident
The district has done little to develop or implement processes to maintain facilities
and equipment to ensure an environment which is safe and conducive to learning.

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student support systems
and services
1. Exemplary
The district provides, coordinates, and systematically monitors a comprehensive,
accessible array of services to meet the educational, physical, social and emotional
needs of its students.
2. Operational
The district provides, coordinates, and monitors student support systems and services.
3. Emerging
The district provides some student services, but improvements are needed in some
✔
areas such as program coordination and monitoring.
4. Not Evident
The district has systemic problems with providing, coordinating, or monitoring
student support systems or services.

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets, and expectations of
leaders at all levels of the district to improve student learning and staff performance
1. Exemplary
Actions of leaders throughout the district reflect a deep understanding of their
leadership roles, responsibilities, and expectations. Leaders demonstrate the
appropriate skill sets necessary to improve student learning and staff performance.
2. Operational
The district defines the roles, responsibilities, skill sets, and expectations of leaders at
all levels to increase student learning and staff performance.
3. Emerging
The general roles, responsibilities, skill sets, or expectations for leaders are not fully
✔
developed by the district.
4. Not Evident
Leader roles, responsibilities, skill sets, and expectations are not defined or are not
up-to-date at the school or district levels.

2.5 Supportive Learning Environment
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Leader Keys Effectiveness System- Standard
Standard
Score
1.Instructional Leadership:The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school
improvement.
2.School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an
academically rigorous, positive, and safe school climate for all stakeholders.
3.Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform
planning and decision-making consistent with established guidelines, policies, and procedures.
4.Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.
5.Human Resources Management:The leader fosters effective human resources management through the
selection, induction, support, and retention of quality instructional and support personnel.
6.Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved
student learning.
7.Professionalism:The leader fosters the success of students by demonstrating professional standards and ethics,
engaging in continuous professional development, and contributing to the profession.
8.Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

Teacher Keys Effectiveness System- Standard
Standard
1.Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content,
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
2.Instructional Planning:The teacher plans using state and local school district curricula and standards,
effective strategies, resources, and data to address the differentiated needs of all students.
3.Instructional Strategies:The teacher promotes student learning by using research-based instructional
strategies relevant to the content area to engage students in active learning and to facilitate the students'
acquisition of key knowledge and skills.
4.Differentiated Instruction:The teacher challenges and supports each student's learning by providing
appropriate content and developing skills which address individual learning differences.
5.Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative
assessment strategies and instruments that are valid and appropriate for the content and student population.
6.Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback
to both students and parents.
7.Positive Learning Environment:The teacher provides a well-managed, safe, and orderly environment that is
conducive to learning and encourages respect for all.
8.Academically Challenging Environment:The teacher creates a student-centered, academic environment in
which teaching and learning occur at high levels and students are self-directed learners.
9.Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission,
participates in professional growth opportunities to support student learning, and contributes to the profession.

2.5 Supportive Learning Environment
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Teacher Keys Effectiveness System- Standard
Standard
Score
10.Communication:The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY17)

2.5 Supportive Learning Environment
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2. DATA COLLECTION ANALYSIS
2.6 Data Analysis Questions
Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS” (too
few students).
What perception data did you use?

Perception data included the following: Trends related to teacher surveys and
feedback conversations; parent climate and Title I surveys; student surveys of
instruction and climate; key points from parent and staff input meetings; and
feedback from professional development evaluations.

What does the perception data tell you?

Families and staff have enjoyed the family friendly atmosphere at IAS. The
small school environment and being a school of choice have been mentioned
by parents and staff as positive aspects of the school. Families and staff shared
concerns with the lack of consistency with operational processes, poor
communication and follow-through from the administrative team and some
teachers. There was a concern regarding the decline in school's academic
performance over a five-year period of time. Parents expressed that their
students had not gotten "the best" effort from the teachers. The perception was
that the school's mission was not fully embraced and initiated. The school's
mission should be emphasized as driving all decisions related to curriculum,
instruction and operations. Teachers embraced the school's mission but were
concerned with the lack of follow through by the administration and the
implementation of the International Baccalaureate program. Many teachers
also cited the lack of resources as a major concern. Improvements with the
operational structure, timely communication and follow up regarding
concerns from the administration to staff and parents were needed.

What process data did you use?

The following process data was reviewed: Agendas and minutes from grade
level, RTI, School Leadership Team and staff meetings; teacher surveys and
feedback conversations; parent climate and Title I surveys; student surveys of
instruction and climate; key points from parent and staff input meetings;
feedback from professional development evaluations; and SACS external
review.

What does your process data tell you?

In reviewing comments and input regarding school processes, there were
effective practices in place: Sessions were evaluated, and adjustments were
made to meet the needs of staff. Efforts continued to keep parents involved
with school activities. With the school becoming a Title Targeted Assistance
school and adding a parent facilitator, s
There was still a need to improve consistency with implementation of school
improvement practices, such as infrequent monitoring of the teachers' use of
evidence-based instructional strategies, lack of structures or systems for

2.6 Data Analysis Questions
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What does your process data tell you?

monitoring the DIP action steps. A targeted monitoring system that was
shared with all stakeholders was needed. Through the Data Team process,
teachers must develop systems that effectively identify student deficits that lead
to personalized learning for individual students. Communication processes,
that are timely and specific to student's needs, must be identified for staff. A
mutual process of two-way communication that is beneficial to parents and
students should also be employed. Finally, teachers should continue to
provide input for their professional development needs.
Timely and effective communication was the process that needed to be
improved from the parents' perspective. Information should be targeted to
specific student learning needs so that parents could assist their students with
mastery of standards. Parents wanted the administration to be more sensitive
to their needs and work schedules when planning meetings and events.

What achievement data did you use?

The following achievement trend data was analyzed: CCRPI; Georgia
Milestones End of Grade; NWEA MAP; Moby Max; and local school
summative and formative assessments.

What does your achievement data tell you?

When viewing student performance from previous years, achievement data at
IAS was mixed. Overall, IAS standardized test scores declined over a five-year
period from 2013 to 2017. Math was an area of struggle with a 15% drop each
year. Along with math, there was a significant drop in science with the percent
of students in Achievement Levels II - IV being below the state average. The
percent of students reading on or above grade level was the same percent of
students scoring at the beginning level in science and social studies. Gains
made by 3rd grade were lost by 5th grade, but the 5th grade cohort scored
higher than the district and the state in all academic areas. A large percentage
of students scored in Achievement Level II.
When looking at performance by student groups, IAS girls outperformed boys
across the subject areas. IAS is predominantly a minority school and the
students struggled across all the content areas. Economically disadvantaged,
ESL and Students With Disabilities performed below other student groups.
There was some improvement in student scores for the 2017-2018 school year.
Increases were noted in scores for ELA and math in all grades except fourth
grade ELA and sixth grade ELA. The following grades met the DIP goal of a
5% or more increase: 3rd in both ELA and math, 4th in Math and 5th in ELA.
Positive cohort growth was noted in the following grades and subjects with
student achievement levels 2 through 4: 3rd to 4th graders in math with an
11% gain, 4th to 5th graders in ELA 6% gain, 5th to 6th graders in math 11%
gain.
When compared to students in the state, 3rd, 5th and 6th graders at IAS
performed higher that the state average. Lexile scores revealed that IAS had
more students above and within the Lexile band than students across the state.
In math, however, IAS students in all grade levels performed lower than
students across the state.

2.6 Data Analysis Questions
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What does your achievement data tell you?

Structures and practices utilized during 2017-2018 produced some positive
growth. Efforts must continue to develop an effective teaching force where
positive gains can be sustained across all subjects and grade levels. A
schoolwide emphasis on understanding curriculum standards and using the
most effective instructional strategies was needed in both ELA and math, but
particularly in math.

What demographic data did you use?

The following demographic data was used: Student demographic trends
including race/ethnicity, economically disadvantaged, ESL and SWD;
discipline; and attendance reports.

What does the demographic data tell you?

Due to the change in authorization, IAS went from a K – 8 school to K – 6
school. The enrollment dropped from over 1000 students to 539. Trend data,
including the transition year, revealed the following: An increase in
economically disadvantaged students from 55% to 61%, a decrease in white
students, and an increase in Hispanic students. IAS had a 98.2% minority
population which has increased over the past five years. There has also been
an increase in SWD students but IAS was below the state average.. The ESL
population of 15.3% was higher than the state average.
Absences and tardies continue to be a concern, mainly due to parents having
to provide their own transportation. Student insubordination and disrespect
comprised 32% of all referrals and aggressive behaviors were 20% of all
referrals. The number of aggressive discipline infractions increased, with some
students also requiring therapeutic and wrap around services. Steps were
taken to address the behavior management plan but a schoolwide positive
behavior program was needed.

2.6 Data Analysis Questions
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS
3.1 Strengths and Challenges Based on Trends and Patterns
Read the trends and patterns summaries from each section of the data analysis process. Use the information in these summaries
to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the
guiding questions for each program. Include strengths and challenges related to: a) general program implementation, and b)
students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in the
identification of needs during 3.2. Watch the Identifying Need webinar for additional information and guidance.
Strengths and Challenges Based on Trends and Patterns
Coherent Instructional: Summarize the
There are some effective practices in place at IAS that contributed to a
coherent instructional system trends and
coherent instructional system. Inconsistent implementation of the action steps
patterns observed by the team while
and infrequent monitoring of the implementation of the school improvement
completing this section of the report. What structures negatively impacted student success and school operations.
are the important trends and patterns that
Ensuring that all staff implement the school's expectations with fidelity should
will support the identification of student,
be emphasized and a targeted monitoring system must be developed. While
teacher, and leader needs?
teachers worked hard to plan lessons and provide quality instruction, the use
of evidence-based instructional strategies must be implemented continuously.
Over the past year, improvements were noted with the Data Team process.
With continuous administrative support, teachers demonstrated an
understanding of the steps. Emphasis should now be placed on making timely
decisions regarding students' performance and personalizing instruction to
close gaps. Teachers were also beginning to develop a better understanding of
the curriculum standards but must focus on planning rigorous lessons where
students can demonstrate their understanding and application of knowledge at
high levels.

Effective Leadership: Summarize the
effective leadership trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

The leadership at IAS communicated the vision, mission and goals to all
stakeholders on a regular basis, but the action steps were not always
implemented consistently or monitored to assure implementation.

Professional Capacity: Summarize the
professional capacity trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

IAS assured that professional development sessions were relevant and aligned
with the needs of students, staff and parents. Professional development
sessions were held in a variety of ways: whole group, small group or individual;
off campus, onsite with half days, through Professional Learning
Communities, and during staff meetings. Assessing the impact of professional
development on student learning improved but a structured monitoring
system should be implemented consistently. A fully-developed monitoring
system will also increase the effectiveness of teachers and leaders. IAS has used
a differentiated approach to staff development. This should be broadened and
continued to build the capacity of all staff.

3.1 Strengths and Challenges Based on Trends and Patterns
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Strengths and Challenges Based on Trends and Patterns
Professional Capacity: Summarize the
Over the past five years, teacher turnover was a consistent problem at IAS with
professional capacity trends and patterns
a high of 40% but only 17% for 2018. Due to the numbers of new and
observed by the team while completing this inexperienced teachers at IAS, teacher development programs were created
section of the report. What are the
with a mentoring program, new teacher development, Saturday coaching and
important trends and patterns that will
individual coaching of teachers. These programs should continue. In reviewing
support the identification of student,
the TAPS standards, professional development should focus on the following
teacher, and leader needs?
areas: Planning, instructional delivery, and assessment of learning.When
conducting walk throughs and observations, 26% of teachers rated Level 2 in
Instructional Delivery, 14% were in Level 2 for planning and 20% were in Level
2 for Assessment of Learning. While TKES evaluations were conducted,
administrators did not always provide feedback in a timely manner so that the
comments to teachers were meaningful and useful. There must be better
consistency of implementation with the leadership team.

Family and Community Engagement:
Summarize the family and community
engagement trends and patterns observed by
the team while completing this section of the
report. What are the important trends and
patterns that will support the identification
of student, teacher, and leader needs?

Several opportunities were available to all parents and students to welcome
and engage them in school life. Even though activities were planned by school
officials, overall parent attendance at activities and volunteerism steadily
declined over the past five years. Based on input from parents, the volunteer
policy was revised, Parents provided input on activities or events that would
attract better attendance. Parents also requested ample planning time to
attend school events.
A Family Handbook that included policies, practices and procedures was
disseminated to all parents but intentional actions to note parents'
understanding of operational and curriculum procedures were needed.
Stakeholders expressed concerns with communication that was not always
timely, structured and designed to specifically inform parents of their child's
progress. It is necessary to increase two-way communications regarding
student achievement and how parents can support their student's learning.
True collaboration is needed where parents are supported, informed of
instructional practices and engaged in problem-solving opportunities.
ngagement activities were directed toward parents with very limited outreach
to community leaders and businesses.
While engagement with TA parents increased, the school must continue to
work on true collaboration, trust and shared responsibility that leads to
sustained student achievement. Parent engagement should increase with IAS
moving from TA status to a schoolwide Title I school.

Supportive Learning Environment:
Summarize the supportive learning
environment trends and patterns observed
by the team while completing this section of
the report. What are the important trends
and patterns that will support the
identification of student, teacher, and leader
needs?

Safety procedures and protocols were in place that supported a safe school
environment. Drills were practiced, and students understood their
responsibilities. Facility maintenance and cleanliness were areas of concern.
Securing an effective maintenance/custodial company will allow for
improvements in this area. The school counselor was proactive and highly
engaged in working with students to meet their needs. Staffing limitations
affected student support systems and services. Coordinated efforts with
outside agencies should be considered to provide support to school personnel.
Roles and responsibilities of staff were clear and designed to improve student

3.1 Strengths and Challenges Based on Trends and Patterns
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Strengths and Challenges Based on Trends and Patterns
Supportive Learning Environment:
achievement. IAS continues to modify the RTI process so that all students'
Summarize the supportive learning
needs are identified, and plans were developed to help individuals reach
environment trends and patterns observed success. While steps have been taken to develop a schoolwide approach to
by the team while completing this section of correcting students' behavior, there continues to be a need to add a positive
the report. What are the important trends
incentive program.
and patterns that will support the
identification of student, teacher, and leader
needs?

Demographic and Financial: Summarize the
demographic and financial trends and
patterns observed by the team while
completing this section of the report. What
are the important trends and patterns that
will support the identification of student,
teacher, and leader needs?

The school's demographics have changed over the past few years. There has
been an increase in the minority population and a decrease with white
students. There was also an increase with economically disadvantaged
students which allowed the school to become a Title I Targeted Assistance
school in FY18 with schoolwide implementation in FY19. IAS was authorized
by the SCSC for the FY18 school year instead of being under the authorization
of the Cobb County School District. Funds were limited but the school was
able to increase the per pupil expenditures. Limited resources had a negative
impact on student performances and contributed to the frustrations of the
teaching staff. Expenditures should increase after the initial year as a SCSC
school.

Student Achievement: Summarize the
student achievement trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Initially, IAS students performed higher than the Cobb School District and the
state. The performance of IAS students on standardized measures steadily
declined over the past years but progress was made during the 2017-2018
school year. A detailed review of trend data revealed the following: White
students outperformed Black and Hispanic students in all subjects. In math,
the percentage of White students' scores remained at the same rate while Black
and Hispanic students scores dropped significantly. There were gaps in math
and reading between girls and boys with girls performing better. Students
struggled in math with a 15% drop each year. There was a significant drop in
math and science by 2017 with the percent of students in Achievement Levels
II - IV was below the state average. In 2017 the 5th grade cohort scored higher
than the district and the state in all academic areas. A large percentage of
students scored in Achievement Level II. IAS predominantly relied on the
Georgia Milestones to note student achievement. In 2018, students were
assessed using the NWEA MAP as well. By spring, school growth was 80th
percentile or higher for kindergarten, first, fifth and sixth grades. The lowest
percentile was second grade who were at the 45th percentile. 50% of students
in all grade levels met the projected growth with 71% in sixth grade.

3.1 Strengths and Challenges Based on Trends and Patterns
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IDEA - Special Education
Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths

The special education teachers were dedicated to the students they served.
They continuously sought ways and resources to assist students with mastering
the curriculum content. General education teachers were positive and
receptive in working with special education students. Progress was made with
students struggling with behavioral difficulties.

Challenges

The special education teachers were in their first year at IAS. Turnover in the
department continued to disrupt the continuity of learning for students.
Continuous training was required to help staff remain in compliance with
special education laws and to provide the best learning environment for
students. There were limited resources for the department to fully serve
students. IAS relied on a consultant to provide leadership for the staff. An
in-house special education leader will be hired for the 2018-2019 school year.

Title I - Part A - Improving Academic Achievement of Disadvantaged
Strengths
IAS had a strong staff to serve Targeted Assistance students and parents.
Teachers identified the strengths and deficits of the students and addressed
their individual needs. TA students were served in a co-teaching and pull-out
environment. TA students also attending after school tutoring.
Communications with parents about the academic performance of students
was made on a weekly basis. Students also demonstrated accountability for
their own leaning through a goal setting activity. Many students demonstrated
growth during the school year.

Challenges

Being a TA school posed a challenge because Title purchases could only be
used to support the identified students. Likewise, teacher training and support
were limited to those staff who worked directly with the TA students. Another
challenge was the limitation of assessments that could be used to identify
students. IAS did add the NWEA MAP for the 2017-2018 school year and
should consider other formative assessments that could be used to diagnose
students.

3.1 Strengths and Challenges Based on Trends and Patterns
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Title I, Part A - Foster Care
Strengths

Challenges

The Federal Programs Director, Parent Facilitator and other support staff
collaborated to develop a plan to serve students in foster care. There were,
however, no foster care students at IAS. IAS has a plan to serve any foster
students who may enroll. The school has coordinated with the Department of
Family and Children Services.

A foreseeable challenge for foster care would be with providing transportation.
IAS parents provide their own transportation. IAS serves students in Cobb
County which has a very large geographic area. Continuous costs for
transportation would pose a challenge.

Title I, Part A - Parent and Family Engagement
Strengths
The Parent Facilitator and TA teachers planned a variety of trainings and
activities to help parents meet the needs of their students. TA events were well
attended, and parents were eager to learn about Title I and to support their
students. Multiple tools were used by the Parent Facilitator to communicate
with parents. Parents reported satisfaction with the program and provided
input regarding resources and instructional practices.

Challenges

While the parents of TA students attended school events, the parental response
was not always the same for other school activities. Communication to parents
was not always timely which may have contributed to low attendance at events.
Parents were invited to student conferences and received customary progress
reports. Communication regarding student performance and achievement
was not as frequent as it should have been. Parents wanted to know specific
academic information that would help them address their child's deficits.
Volunteerism was encouraged but very few parents volunteered at school. A
volunteer program should be developed and communicated with parents
before school begins. This program should include some means of tracking
volunteer hours.

Title I, Part C - Education of Migratory Children
Strengths
IAS did not have any migratory children, but a plan was in place to serve
students. The IAS staff was warm and nurturing, ready to receive and support
any new students. While there were not migratory students, teachers received
training on culturally responsive teaching.

3.1 Strengths and Challenges Based on Trends and Patterns
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Title I, Part C - Education of Migratory Children
Challenges
IAS had limited resources for working with migrant students. It would be
beneficial to increase the bilingual staff and to add training to meet the specific
needs of migratory students.

Title I, Part A and Title I, Part D - Neglected and Delinquent Children
Strengths
IAS had a knowledgeable and supportive counselor who was resourceful when
working with students. The counselor was familiar with supportive services
that could be used outside of the school community. IAS did not have any
neglected and delinquent students but did have a plan in place to serve those
students.

Challenges

A challenge in this area would be the lack of internal support services. There
was no social worker on campus and one counselor had considerable
responsibilities in meeting the needs of the student population.

Title II, Part A - Supporting Effective Instruction
Strengths
IAS had a strong nucleus of dedicated staff members who supported the
school. Professional development plans were aligned to the school's goals and
were designed to increase content knowledge and improve the quality of
teaching. Professional development sessions were evaluated so that staff could
provide input regarding their needs. Adjustments were made based on review
of surveys. IAS also created a leveled teacher support programs to address the
concerns with retention: mentoring program, new teachers meeting, intensive
teacher support and individualized coaching. Fewer teachers left in FY18 when
compared to previous years.

Challenges

Competitive salary schedule was not in place to recruit and retain highly
qualified staff. Due to turnover in previous years, it was difficult to keep staff
trained regarding the International Baccalaureate program and IAS
expectations. Training was paused for FY18 but will resume in FY19.
Repeatedly training new staff due to turnover affected continuity of the
instructional program. There continues to be a need to provide the staff with
more instructional resources. Even though professional development sessions
were evaluated, there was little or no monitoring to see if teachers were
implementing skills that had been taught.

3.1 Strengths and Challenges Based on Trends and Patterns
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Title III - Language Instruction for English Learners and Immigrant Students
Strengths
IAS had several bilingual staff members who assisted students and parents.
The majority of IAS students were Spanish speakers and parents were engaged
in the educational process. Because IAS teaches Spanish to all students, English
and Spanish words identifying classroom content and objects were visibly
posted around the room.

Challenges

ESL students were supported by one teacher who was new to working with ESL
students. Due to scheduling constraints, the ESL teacher was unable to
collaborate with teachers and it also prevented an optimized opportunity for
students to be served in more than one subject. There were limited resources
due to the number of ESL students. IAS did not qualify for Title III funding
and was unable to participate in a consortium.

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth
Strengths
IAS had a plan of support to serve any homeless families. The enrollment
clerk and parent facilitator coordinated to assure a smooth transition for
students which included free before and after school care, uniform assistance,
and school supplies.

Challenges

There were not homeless students who enrolled long enough to receive
assistance. Funding transportation of homeless students over a long period of
time may be a challenge.

Title I,Part A - Equitable Access to Effective Educators
Strengths
IAS scheduled students to maximize support from specialized instructional
teachers. Struggling students such as EIP and special education students were
supported in a co-teaching and/or self-contained environment. When possible
veteran teachers were assigned to work with struggling students. Also, the
gifted teacher and administrator attended all Professional Learning
Communities to assure that best practices and evidence-based strategies were
being used.

Challenges

With high teacher turnover, it was difficult to prevent new teachers from
having classes with EIP and/or special education students. The master
schedule was not developed in a timely manner which required some
adjustments to be made after school started

3.1 Strengths and Challenges Based on Trends and Patterns
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Title IV, Part A - Student Support and Academic Enrichment
Strengths
Physical education, art and Spanish teachers were dedicated to IAS students
and provided quality learning experiences. Spanish was taught to all students
at IAS (k – 6). Additional funds were used to support the Spanish curriculum
with emphasis on improving reading and writing. Physical education and art
classes utilized funds to strengthen their curriculum and to provide enriched
experiences for students. As a part of the behavior management plan, IAS
added morning meetings to allow students to discuss behavioral objectives in a
structured yet safe environment and to set the focus of the day.

Challenges

Title V, Part B - Rural Education
Strengths

Challenges

Physical education, art, and music teachers serve all students. Preparing for
multiple grades created additional workloads for these teachers. Funds and
resources were very limited. Teachers often sought PTSA grants to secure
funds for classroom materials.

IAS is a suburban school and was prepared to serve any students. There were
no students in need of rural education services at IAS.

Due to the school's location, IAS was not eligible for Title V.

3.1 Strengths and Challenges Based on Trends and Patterns
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS
3.2 Identification and Prioritization of Overarching Needs
Use the results of 3.1 to identify the overarching needs of the LEA. Determine the priority order of the identified needs based
on data, team member and stakeholder knowledge, and answers to questions in the table below. Be sure to address the major
program challenges identified in 3.1. Watch the Identifying Need webinar for additional information and guidance.
Overarching Need # 1
Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?
Priority Order

Additional Considerations

Overarching Need # 2
Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?
Priority Order

Additional Considerations

Improve teacher quality and effectiveness
High
No Change
Yes
1

IAS has suffered from a high turnover of teachers for the past few years. Having to
continuously train teachers new to the profession or teachers who did not attend
traditional education programs, hindered the administration from moving to higher levels
of training with the International Baccalaureate program and other educational initiatives.
Limited funding for teacher training is another consideration. IAS received Title funding
for the first time this year which helped significantly.

Improve teacher retention
High
No Change
Yes
2

While the turnover at IAS improved slightly at the end of FY18, improving teacher
retention remains a critical need. The governing board at IAS understands the need and
developed plans to ameliorate the concern with teacher retention.

3.2 Identification and Prioritization of Overarching Needs
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS
3.3 Root Cause Analysis
Select the top 2-4 overarching needs from 3.2. Conduct a separate root cause analysis (RCA) for each need. Any RCA tools and
resources can be used, but suggestions are available as part of the Identifying Need webinar. After describing the RCA process,
complete a table for each selected overarching need.
Overarching Need - Improve teacher quality and effectiveness

Root Cause # 1
Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Additional Responses

Root Cause # 2
Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

Teachers lack knowledge and skills in developing rigorous lessons and helping students
make connections to content.
Yes
Yes
Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

A schoolwide, leveled reading program needs to be implemented where teachers receive
training on pedagogy and use of reading resources. IAS must also resume International
Baccalaureate training.

Teachers lack knowledge and skills in analyzing a variety of data for personalizing learning
for students.
No
Yes
Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
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Root Cause # 2
Impacted Programs

Additional Responses

Root Cause # 3
Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Additional Responses

Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

This is a critical area but secondary to addressing the teachers' skills in providing quality,
evidenced-based instructional strategies.

Lack of instructional resources
Yes
Yes
Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Others :

Each year the budget for making purchases was limited. The lack of funding for a reading
and math program affected the teachers' abilities to easily plan lessons. Instructional ideas
and resources were gathered from other sources.

Overarching Need - Improve teacher retention

Root Cause # 1
Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

Teacher education - teachers not prepared to meet the instructional needs and demands in
the classroom.
Yes
Yes
Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
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Root Cause # 1
Impacted Programs

Additional Responses

Root Cause # 2
Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Root Cause # 3
Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

IAS had to often hire teachers who were inexperienced and met the minimum hiring
requirements. Providing training for these teachers included the basics of pedagogy and
classroom management that teachers from traditional education programs already
received.

Compensation - a competitive salary schedule is needed.
Yes
No
Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Others :

Working conditions - feeling a lack of support.
Yes
Yes
Title IV, Part A - Student Support and Academic Enrichment
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
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Root Cause # 3
Impacted Programs

3.3 Root Cause Analysis

Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Others :
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DISTRICT IMPROVEMENT PLAN
1 General Improvement Plan Information
General Improvement Plan Information
District
Team Lead

International Academy of Smyrna
Zinta Perkins

Federal Funding Options to Be Employed (SWP Schools) in this Plan (Select all that appy)
✔ Traditional funding (all Federal funds budgeted separately)
Consolidated funds (state/local and federal funds consolidated) - Cohort systems ONLY
'FUND 400' - Consolidation of Federal funds only

Factors(s) Used by District to Identify Students in Poverty (Select all that appy)
✔ Free/Reduced meal application
Community Eligibility Program (CEP) - Direct Certification ONLY
✔ Other (if selected, please describe below)The IAS stakeholders evaluated and reviewed all relevant data to make informed
decisions regarding the school's current status and the plans to make improvements. Progress was made during the
2017-2018 school year. The staff would like to sustain and build upon improvements that were made.

1 General Improvement Plan Information
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2. DISTRICT IMPROVEMENT GOALS
2.1 Creating Improvement Goals
Creating Improvement Goals
Effective goals assist districts and schools in attaining collective agreement about what work needs to occur for improvement to
take place. Goals should focus and prioritize efforts and resources of the district/school to the previously identified needs and
create a focus for improvement. Setting goals should be a strategic process which aligns the goals within one of the five systems:
Coherent Instruction, Effective Leadership, Professional Capacity, Family and Community Engagement, or Supportive
Learning Environement.
There are several categories of goals which may be used in school improvement but the one type which focuses on improving
results and not just enhancing processes is a SMART goal. SMART is an acronym for:
Specific

Measurable

Attainable

Relevant

Time-Bound

An example of a SMART goal is:
By the end of the school year 2017 - 2018, all teachers will heave training and be included in a PLC for their content-specific
area.
Enter the district's two to four overarching needs and related root causes, as identified in the Comprehensive Needs Assessment
2017 - 2018 District Report. Use the codes below to list the structures addressed through the goal within each system. For each
system, identify one to six action steps that will be taken to address the root causes that have created the overarching need.
Finally, identify any supplmental action steps necessary to ensure the necessary supports are in place for the listed subgroups.
Coherent Instructional
CIS - 1 Planning for quality Instruction
CIS - 2 Delivering Quaility Instruction
CIS - 3 Monitoring student progress
CIS - 4 Refining the instructional system

Family and Community Engagement
FCE-1 Welcoming all families and the community
FCE-2 Communicating effectively with all families and the
community
FCE-3 Supporting student access
FCE-4 Empowering families
FCE-5 Sharing leadership with families and the community
FCE-6 Collaborating with the community

Effective Leadership
EL-1 Creating and maintaining a climate and culture conducive
to learning
EL-2 Cultivating and distributing leadership
EL-3 Ensuring high quality instruction in all classroom
EL-4 Managing the District and its resources
EL-5 Driving improvement efforts

Supportive Learning Environment
SLE-1 Maintaining order and safety
SLE-2 Developing and monitoring a system of supports
SLE-3 Ensuring a student learning community

Professional Capacity
PC-1 Attracting staff
PC-2 Developing staff
PC-3 Retaining staff
PC-4 Ensuring staff collaboration

2.1 Creating Improvement Goals
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2. DISTRICT IMPROVEMENT GOALS
2.2 OverarchingNeed # 1
Overarching Need
Overarching Need as identified in Improve teacher quality and effectiveness
CNA Section 3.2
Is Need # 1 also an Equity Gap?
Yes
Root Cause # 1
Teachers lack knowledge and skills in developing rigorous lessons and helping students
make connections to content.
Root Cause # 2
Teachers lack knowledge and skills in analyzing a variety of data for personalizing learning
for students.
Root Cause # 3
Lack of instructional resources
Goal
Increase mathematics proficient and distinguished achievement scores by 5% by the end of
2018-2019

Equity Gap
Equity Gap
Content Area(s)

Grade Level Span(s)

Subgroup(s)
Equity interventions

Action Step # 1
Action Step
Funding Sources

Subgroups

2.2 OverarchingNeed # 1

Student achievement identify subgroups, grade level span and content area(s)
ELA
Mathematics
Science
Social Studies
K
1
2
3
4
5
6
Economically Disadvantaged
Race / Ethnicity / Minority
EI-1 Provide targeted teacher development on content, pedagogy and student supports
and interventions

Consistently utilize standard mathematical practices
Title I, Part A
Title II, Part A
Title IV, Part A
IDEA
Economically Disadvantaged
Foster
Homeless
English Learners
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Action Step # 1
Subgroups

Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
TKES Observations
Implementation and Effectiveness Walk-throughs
Surveys of Instructional Practice by students and teachers
Review of students performance on formative and summative assessments
Position/Role Responsible
Head of School
Dean of Students
Teachers
Timeline for Implementation
Monthly

What partnerships with IHEs,
IAS teachers will receive training in standard mathematics practices. MRESA training and
business, Non-Profits,
consultants will be utilized to strengthen teachers' pedagogy and knowledge. Resources
Community based organizations, purchased will support the implementation of evidence-based practices.
or any private entity with a
demonstrated record of success is
the LEA implementating in
carrying out this action step(s)?

Action Step # 2
Action Step
Funding Sources

Provide professional learning on standard mathematical practices
Title I, Part A
Title II, Part A
Title IV, Part A
IDEA
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
Evaluation of professional development
Implementation and Effectiveness TKES Observation and classroom walks

2.2 OverarchingNeed # 1

43

DISTRICT IMPROVEMENT GOALS
Action Step # 2
Method for Monitoring
Review of students performance on formative and summative assessments
Implementation and Effectiveness
Position/Role Responsible
Academic Coach
Head of School
Teacher Leaders
Timeline for Implementation
Monthly

What partnerships with IHEs,
Professional learning utilizing standard mathematical practices, review of the Georgia
business, Non-Profits,
Standards of Excellence and application of math concepts. MRESA professional learning
Community based organizations, sessions and use of Academic Coach/consultants.
or any private entity with a
demonstrated record of success is
the LEA implementating in
carrying out this action step(s)?

Action Step # 3
Action Step

Effectively use teacher collaboration to implement the data team process; use data analysis
to inform instruction and to personalize learning
Funding Sources
Title I, Part A
Title II, Part A
IDEA
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
Review of Data Team Documents
Implementation and Effectiveness Review of students performance on formative and summative assessments
Position/Role Responsible
Head of School
Academic Coach
Teacher Leaders
Teachers
Timeline for Implementation
Weekly

What partnerships with IHEs,
Collaborate with Academic Coach, MRESA and consultants for training on
business, Non-Profits,
evidenced-based instructional strategies.
Community based organizations,

2.2 OverarchingNeed # 1
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Action Step # 3
What partnerships with IHEs,
Collaborate with Academic Coach, MRESA and consultants for training on
business, Non-Profits,
evidenced-based instructional strategies.
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementating in
carrying out this action step(s)?

Action Step # 4
Action Step

Administer common formative assessments and benchmarks; share data with
stakeholders.
Funding Sources
Title I, Part A
Title II, Part A
Title IV, Part A
IDEA
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
Review of assessments
Implementation and Effectiveness Review of students performance on formative and summative assessments
Parent and student surveys
Position/Role Responsible
Teachers
Head of School
Academic Coach
Timeline for Implementation
Monthly

What partnerships with IHEs,
Collaborate with Academic Coach, MRESA and consultants for training on
business, Non-Profits,
evidenced-based instructional strategies and mathematics content. Student performance
Community based organizations, data will be shared with the governing board and parents.
or any private entity with a
demonstrated record of success is
the LEA implementating in
carrying out this action step(s)?

2.2 OverarchingNeed # 1
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2. DISTRICT IMPROVEMENT GOALS
2.3 OverarchingNeed # 2
Overarching Need
Overarching Need as identified in Improve teacher retention
CNA Section 3.2
Is Need # 1 also an Equity Gap?
Yes
Root Cause # 1
Teacher education - teachers not prepared to meet the instructional needs and demands in
the classroom.
Root Cause # 2
Compensation - a competitive salary schedule is needed.
Root Cause # 3
Working conditions - feeling a lack of support.
Goal
Decrease teacher retention by 5% by the end of the 2018-2019

Equity Gap
Equity Gap
Content Area(s)

Grade Level Span(s)

Subgroup(s)
Equity interventions

Action Step # 1
Action Step
Funding Sources

Subgroups

2.3 OverarchingNeed # 2

Teacher Retention
ELA
Mathematics
Science
Social Studies
K
1
2
3
4
5
6
Economically Disadvantaged
Race / Ethnicity / Minority
EI-1 Provide targeted teacher development on content, pedagogy and student supports
and interventions

Provide professional learning on quality instructional delivery: use of evidence-based
instructional strategies and assessment strategies.
Title I, Part A
Title II, Part A
IDEA
Economically Disadvantaged
Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities
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Action Step # 1
Systems

Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
Classroom Observations and Walk Throughs
Implementation and Effectiveness MAP scores
Milestones scores
Common Formative and Summative Assessments
Position/Role Responsible
Head of School
Dean of Students
Academic Coach
Timeline for Implementation
Weekly

What partnerships with IHEs,
IAS staff will coordinate with MRESA and educational consultants for training. Training
business, Non-Profits,
will also be provided by Houghton Mifflin
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementating in
carrying out this action step(s)?

Action Step # 2
Action Step

Implement a leveled teacher support program providing guided and/or intensive training
and mentoring/coaching: (1) First year teacher support; beginning to years two and three
mentoring program; and intensive small group or individual veteran teacher support.
Funding Sources
Title I, Part A
Title II, Part A
IDEA
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Method for Monitoring
Observations of activities
Implementation and Effectiveness Surveys to evaluate implementation of activities
Classroom observations and walk throughs
Position/Role Responsible
Head of School
Dean of Students

2.3 OverarchingNeed # 2

47

DISTRICT IMPROVEMENT GOALS
Action Step # 2
Position/Role Responsible
Timeline for Implementation

Federal Programs Director
Monthly

What partnerships with IHEs,
IAS staff will coordinate with MRESA and educational consultants for training. Training
business, Non-Profits,
will also be provided by Houghton Mifflin.
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementating in
carrying out this action step(s)?

Action Step # 3
Action Step

Maintain structure for teachers to provide input regarding organizational and
instructional practices
Funding Sources
N/A
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
Climate surveys for parents, students and teachers
Implementation and Effectiveness Review of forum notes
Position/Role Responsible
Head of School
Director of Operations
Federal Programs Director
Timeline for Implementation
Quarterly

What partnerships with IHEs,
IAS will work with business partner, Kiwanis, and Cobb Education Foundation on an as
business, Non-Profits,
needed basis to respond to stakeholder input.
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementating in
carrying out this action step(s)?

2.3 OverarchingNeed # 2
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DISTRICT IMPROVEMENT PLAN
3 Required Questions
Required Questions
Stakeholder Involvement to Improve and Coordinate Activities
In developing this plan, briefly describe how The following steps were taken to develop the District Improvement Plan:
the district sought advice from individuals
A variety of stakeholders were consulted in creating the plan: teachers, parents,
and organizations [teachers, principals,
students, administrators, community members, and board members. Input
other school leaders, paraprofessionals
was received from as many stakeholders as possible. Other avenues were taken
(including organizations representing such as well: Research of evidence-based instructional and professional
individuals), specialized instructional
development strategies; Use of Evidence for ESSA and What Works
support personnel, charter school leaders (in Clearinghouse; Conversations with vendors; Collaboration with other charter
a district that has charter schools), parents, school leaders; Working with educational consultants on governance and
community partners, and other
student achievement; and Utilizing State Charter School Commission staff
organizations or partners with relevant and when necessary.
demonstrated expertise in Federal ESSA
programs and activities designed to meet the Planning sessions began in February and continued with several meetings
purpose of Title II, Part A] regarding how
through June 5, 2018. Sessions were planned during and after school for
best to improve the district’s activities to
parents and community members. Stakeholders were trained on (1) the role of
meet the purpose of Title II, Part A; and to federal awards to supplement school resources and (2) the Continuous
coordinate district activities under Title II, Improvement process for improving schools in Georgia. The CNA and DIP
Part A with other related strategies,
were divided into manageable sections for stakeholders to review and provide
programs, Federal ESSA programs, and
input.
activities being conducted in the community.
Input focused on ways to improve the performance of teachers, increase the
students' academic performance and to strengthen parental and community
engagement. Suggestions and outcomes were always shared with different
groups of individuals.

Serving Low Income and Minority Children
Describe how the district will ensure that
low-income and minority children enrolled
in Title I schools and/or programs are not
served at disproportionate rates by
ineffective, out-of-field, or inexperienced
teachers.

3 Required Questions

The International Academy of Smyrna is a majority minority school (98.2%)
with 61.4% of students receiving free and reduced lunch. The school had high
staff turnover over the past few years. Teachers are, therefore, carefully
balanced across grade levels to assure that there are qualified, veteran teachers
on teams with new, inexperienced teachers. Experience, certification and
professional attributes/skills are considered to provide appropriate balance and
to assure that low-income and minority students have the best learning
experience possible. Struggling students are placed in the classes with veteran
teachers as a first option. Out-of-field, inexperienced and ineffective teachers
are provided additional support through a mentoring program and new
teacher meetings. Administrators observe teachers frequently using TKES.
Struggling teachers are monitored closely and receive assistance through
intensive planning sessions and/or coaching. Teachers who do not make
progress using low-level interventions are placed on Professional Learning
Plans.
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Professional Growth Systems
Describe the district's systems of
professional growth and improvement (for
serving both the district and individual
schools). The description might include:
● how the district uses data and other
evidence to identify teacher and student
needs and to inform professional
development strategy;
● how district policies provide sufficient
time and resources to ensure professional
development is sustained, ongoing, and
job-embedded;
● how the district builds the requisite
leadership capacity for those who facilitate
professional development (and sustains
them over time);
● how the district is moving toward
evidence-based professional development
that aligns with ESSA's new definition of
professional development; and
● what measures will be used to determine
whether district and school efforts are
resulting in improvements in teaching and
student outcomes.

PQ – Intent to Waive Certification
State whether or not the district waives
certification under Georgia charter law
(OCGA 20-2-2065) or State Board Rule Strategic Waivers (160-5-1-.33).

3 Required Questions

The professional development plan was written based on a variety of
qualitative and quantitative data. Consideration was given to students'
performance on standardized tests, local school measures, discipline data, and
climate surveys of parents, students and teachers. Data was shared with staff
during the school year, at collaborative team meetings and planning meetings,
Key professional learning needs were finalized by the School Leadership Team
with input from stakeholders based on the Comprehensive Needs Assessment,
the identification of overarching needs and root cause analysis. The five
systems of continuous improvement were also considered.
The district provided resources and designated times for professional
development. The professional development plan was incorporated into a
year-at-a-glance school calendar. Training and/or work sessions based on PD
topics were held on standing meeting dates: Faculty instructional meetings
twice a month, PLC meetings with coaching weekly, 1/2 day collaboration each
semester, and six new teacher meetings. Mentors and an instructional coach
worked with new and struggling teachers respectively throughout the year.
Administrators held intensive coaching sessions (4) on Saturdays for identified
teams. Teacher leaders were identified and asked to play key roles in
supporting, coaching and providing professional development. Teachers will
also attended professional learning sessions outside the school setting where
they were required to train colleagues upon the teachers' return to school.
Teachers were also encouraged to take leadership roles for school events,
collaborative planning and committee work. After professional learning
sessions, implementation of strategies will be discussed and evaluated. Data
will be collected using TKES and teacher/student survey instruments. After
examining the results, adjustments to professional learning will be made. To
determine if efforts are effective, the staff will examine student performance
data and teacher/student survey results. Focus groups will also be used to gain
information regarding professional development.
Any professional development sessions/topics will be evidence-based.
Assurance of evidence will require the use of What Works Clearinghouse,
Evidence for ESSA or other scientific research models.

The district waives certification.
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PQ – Waiver Recipients
If the district waives certification, specify
All certified positions, except Special Education, are eligible for the broad
whether or not, in the current fiscal year,
flexibility waiver.
certification is waived for all teachers (except
Special Education). If certification is waived
for a select group of teachers, please specify
for which teachers the district waives
certification. The description must address
content fields and grade level bands (P-5,
4-8, 6-12, P-12). Please note that in Georgia
certification requirements for Special
Education teachers CANNOT be waived. All
Special Education teachers are required to
hold GaPSC special education certification
that is in-field for the course to which the
teacher is assigned. In addition, Teachers
must hold the corresponding GaPSC
endorsement.

PQ – Minimum Qualification
The district waives certification, state the
minimum professional qualifications
required for employment of teachers for
whom certification is waived (example:
Bachelor's Degree, Content Assessment,
Coursework, Field Experience etc.)

State and Federally Identified Schools
Describe actions the district will take to
assist its state and federally-identified
schools needing support. Include the
prioritization of Title II, Part A funds.

3 Required Questions

MINIMUM: Background clearance, bachelor's degree or higher in relevant
field or equivalent experience; enrollment in certification program.
PREFERRED: Background clearance, bachelor's degree or higher in Early
Childhood Education or middle grades education; hold or be eligible for valid
Georgia certificate in-field.
Special Education teachers and paraprofessionals must meet state
requirements.

The International Academy of Smyrna is a one school LEA . Our District
Improvement plan reflects attention to areas identified as deficits in the
Comprehensive Needs Assessment. Actions were prioritized to first increase
the quality of instruction by teachers to positively affect student achievement.
The second priority area is to continuously support teachers and provide the
climate and resources that will reduce teacher turnover. Our actions are
supported by Local School funds and Title II funds which address improving
teacher and leader effectiveness.
With Title II funds, teachers will attend professional development sessions
using a MRESA mathematics consultant. The consultant will work with
teachers on standard mathematical practices. Resources may be purchased to
assist teachers with implementation of the practices. Title II funding will also
be used to support and develop teachers through a mentoring program and
new teacher support meetings. Improving teacher quality, supporting the
school leader who will be the new Head of School, and reducing teacher
turnover will be the primary purposes of using Title II funding.

51

DISTRICT IMPROVEMENT PLAN
CTAE Coordination
Describe how the district will support
programs that coordinate and integrate
academic and career and technical education
content through:
● coordinated instructional strategies, that
may incorporate experiential learning
opportunities and promote skills attainment
important to in-demand occupations or
industries; and
● work-based learning opportunities that
provide students in-depth interaction with
industry professionals and, if appropriate,
academic credit.

The school will continuously examine ways to integrate career and technical
education for all grade levels.
Counselors guide students through career clusters and career assessments.
Students also provide counselors and administrative team with input regarding
their academic and possible career goals.
Career education and skills development are addressed as follows:
International Baccalaureate Learner Profiles (character traits) infused in daily
practices - Communicator, Risk Taker, Thinker, Caring, Knowledgeable,
Principled, Open-Minded, Balanced, and Reflective)
International Baccalaureate Exhibition - Students in the Primary Years
Program gain skills each year to implement Exhibition as the culminating
activity for the Primary Years Program (5th grade). Exhibition involves
students determining a community need and presenting their solutions to
parents and community members.
Career Day using parent and community leaders, Dress for Success, In-house
Field Trips with Community Experts tied to curriculum standards
Student Collegiate Fair to be held during the spring semester.
Teachers and staff incorporate 21st Century Skills throughout the curriculum.

Efforts to Reduce Overuse of Discipline Practices that Remove Students from the Classroom
Describe how the district will support efforts The International Academy of Smyrna implements the following steps to
to reduce the overuse of discipline practices reduce discipline:
that remove students from the classroom,
Students are encouraged to exemplify the International Baccalaureate Learner
which may include identifying and
Profile. The profiles are discussed during morning meetings and identified by
supporting schools with high rates of
teachers as they see the traits exhibited during the school day.
discipline, disaggregated by each of the
subgroups of students.
Positive reinforcement is encouraged and progressive discipline techniques are
utilized. A school climate committee will identify positive incentives that can
be used schoolwide and options for individual classroom teachers.
Students are trained and informed of the behavioral expectations. Parents and
students review the Family Handbook.
Teachers are trained on the school's behavior management plan and employ
morning meetings for goal setting and continuous review of expectations,
utilizing the Caring School Community program (EBS)
Administrators disaggregate discipline data monthly to determine areas that
need attention. High level infractions will be the focus of classroom guidance.
School counselor works with teachers, parents and students to address
social/emotional needs and to utilize the RTI process if necessary.

3 Required Questions
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Efforts to Reduce Overuse of Discipline Practices that Remove Students from the Classroom
Describe how the district will support efforts
to reduce the overuse of discipline practices Student representatives will meet regularly with the Head of School to discuss
that remove students from the classroom,
student issues, concerns, and service projects.
which may include identifying and
supporting schools with high rates of
discipline, disaggregated by each of the
subgroups of students.

Middle and High School Transition Plans
Describe how the district will implement
strategies to facilitate effective transitions
for students from middle grades to high
school and from high school to
postsecondary education including:
● coordination with institutions of higher
education, employers and local partners; and
● increased student access to early college
high school or dual or concurrent
enrollment opportunities or career
counseling to identify student interests and
skills.

Preschool Transition Plans
Describe how the district will support,
coordinate, and integrate services with early
childhood programs at the district or school
level, including plans for transition of
participants in such programs to local
elementary school programs.

The International Academy of Smyrna is a K-6 school. The IAS counselor
coordinates with middle school counselors for articulation purposes for rising
7th grade students. Students are also made aware of the different high schools
in Cobb County, especially the magnet program options. The counselor
conducts career counseling with students which exposes them to careers and
college options.
The Parent Facilitator will work with parents regarding transition to middle
schools, high schools and college/career options. Literature will be provided in
the Parent Resource Center and during the introductory parent training
session.
IAS will operate a 5th/6th grade Global Academy beginning the 2018-2019
school year. This academy will provide students with educational experiences
that integrate the curriculum around themes that focus on geography and
cultural themes. Students will experience an integrated approach to the
curriculum that include the humanities, math, science, technology, art and
Spanish. Students will meet monthly to discuss academic issues/concerns,
social challenges, best practices, and opportunities for subject based tutoring.
Transition to other school will be emphasized with the academy.

Kindergarten Kick-Off is held three days prior to the start of school. Parents
and students receive orientation to the school. Kindergarten students have
early exposure to their teachers and follow a modified schedule.
IAS engages in community outreach to local Pre-K programs to share
information about the International Academy of Smyrna.
Prospective Parent School Tours are conducted several times during the school
year. Parents are also invited to Passport to IAS where they are provided an
overview of school operations and curriculum and instruction practices.

3 Required Questions
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Title I, Part A - Targeted Assisted Schools Description
If applicable, provide a description of how
Not applicable; IAS is a schoolwide Title I school.
teachers, in consultation with parents,
administrators, and pupil services personnel,
will identify the eligible children most in
need of services in Title I targeted assistance
schools.

Title I, Part A – Instructional Programs
Provide a general description of the
instructional program in the following:
● Title I schoolwide schools;
● Targeted Assistance Schools; and
● schools for children living in local
institutions for neglected or delinquent
children.

3 Required Questions

In general, the schoolwide Title I plan for IAS is as follows:
The schoolwide plan addresses the academic growth of all students especially
struggling students. Providing quality professional development and targeted,
tiered interventions are the foundation of the school improvement plan.
Professional development will focus on all teachers using a leveled, guided
reading program for literacy and standard mathematical practices. Resources
purchased with Title I funds will support teacher training and the effective
implementation of strategies learned during training. An academic coach will
also provide training, modeling and coaching for teachers. Teachers will
receive feedback regarding instruction and implementation of guided reading
and math strategies by the Academic Coach, administrators and through peer
observations.
Incorporating a system of administering common formative and summative
assessments will allow teachers to monitor the academic performance of all
students. Teachers will also continue to collaboratively examine data through
Professional Learning Communities (PLCs) and will adjust instruction.
Frequent monitoring will allow teachers to personalize instruction for all
students. PLCs are scheduled weekly during grade level planning. ½ Day
PLCs take place four times during the school year and allow time for teachers
to plan differentiated lessons, develop assessments and analyze students'
performance so that students in need of additional support can be identified.
Struggling students who are identified using a multiple criteria method will
attend an Extended Learning Program (Elite Scholars) where they will receive
additional remediation, previewing and scaffolding of content. The Extended
Learning Program will take place during each quarter and three weeks during
the summer. The administrators, counselors and teachers will identify
students who need support, both academic and behavioral, using the RTI
process which will be an active agenda item during PLCs (collaborative
planning).
To build a positive school community, all students will participate in morning
meetings facilitated by teachers where the International Baccalaureate Learner
Profile attributes will be emphasized as well as elements of the Caring School
Community model. Through Caring School Community, students will be
taught social skills and learn self-discipline. Teachers will be trained to build
relationships and to implement effective classroom management practices.
Student accountability for knowing their academic performance and setting
goals for improvement will be an integral part of the instructional day.
Student-led conferences will allow students to demonstrate their responsibility
for learning as they share critical information with their parents.
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Title I, Part A – Instructional Programs
Provide a general description of the
instructional program in the following:
● Title I schoolwide schools;
● Targeted Assistance Schools; and
● schools for children living in local
institutions for neglected or delinquent
children.

Parental Engagement will directly relate to making home/school connections
where parents are provided with training, data and online resources to support
their students. Teachers will provide current information regarding standards,
assessments and resources on their webpage. Parents will be able to access this
information continuously throughout the school year. The Parent Facilitator
will provide training and support for parents throughout the school year:
Understanding Data, Reading Strategies, Mathematics Strategies and grade
level content support for identified standards. Parents will also provide input
to school officials through open visitation, principal chats and completion of
surveys and evaluations. Resources for parents will be available in the Parent
Resource Center.
Screening will be provided to enrolling new students, migrant, and neglected
and delinquent students. Assistance to transition to a new school will be
provided. The screening process will determine the additional level of support
that will be provided to students.
A detailed schoolwide Title I plan has been submitted to the appropriate
supervisor.

Title I, Part C – Migrant Intrastate and Interstate Coordination
Describe how the district will promote
The Title I, Part C Occupational Survey will be included in enrollment
interstate and intrastate coordination of
documents for new and returning students. When the form is returned, we
services and educational continuity through: will follow the directions of faxing or emailing to our consortium Program
● the use of the Title I, Part C
Manager.
Occupational Survey;
● the timely transfer of pertinent school
Currently, we do not have migrant students, but the following procedures are
records, including information on health,
in place to serve students should they enroll:
when children move from one school to
A release for records will be used to secure student files and academic history.
another; and
School records will be transferred to other schools in a timely manner, usually
● how the district will use the Migrant
no later than 24 hours after receiving the request. If there is difficulty receiving
Student Information Exchange (MSIX).
information, the school clerk will use SLDS to determine the student's
academic history. Assessments using a Universal Screener (MAP, Moby Max
and USA Test Prep) will be utilized to appropriately place and support
students.
If needed, MSIX will be used to secure information regarding the students.
Parents will receive the MSIX brochure. The school's data clerk will facilitate
this process for enrollments and withdrawals.

3 Required Questions
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Title I, Part C – Migrant Supplemental Support Services
Describe how the district will provide
The school's data clerk and Dean of Students will work with the consortium
supplemental support services and outreach Program Manager for program delivery. Health screenings can take place
activities for migratory preschool children, through Cobb-Douglas Community of Health.
out-of-school youth and drop-outs and their
families, including informing such children Parent Facilitator will work with parents in the Parent Resource Center to
and families of, or helping such children and provide additional resources based on the family needs.
families gain access to, other education,
health, nutrition, and social services during IAS staff will provide a connection with community-based services and
the regular school year and during the
faith-based organizations.
summer term.

IDEA Performance Goals
Describe how the district will meet the
following IDEA performance goals:
● IDEA Performance Goal 1: Improve
graduation rate outcomes for students with
disabilities;

Through an intensive, reflective process, the district has identified three areas
of focus for improving outcomes for students with disabilities:
● Specialized Instruction - teaching our students with disabilities in different
ways (or different things) to meet their unique needs
● Social Emotional Engagement - getting students invested in their learning,
making learning relevant and developmentally appropriate, providing
information in multiple ways, and encouraging student expression
● Independence - improving active learning, self-advocacy, and
self-actualization Professional learning opportunities are tied to these three
areas of focus, and regular communication from the Exceptional Children's
Services office to teachers and administrators highlights our work across the
district to improve in these areas.
IAS teachers and special education staff will continuously discuss with students
their educational goals that include graduating high school . All students will
be involved in goal setting through morning meetings. Having students
engaged in meaningful educational experiences where they utilize their
behavioral or learning strategies in problem solving, decision making and
rigorous application of skills will help them be successful in any setting.

Describe how the district will meet the
following IDEA performance goals:
● IDEA Performance Goal 2: Improve
services for young children (3-5) with
disabilities;

3 Required Questions

IAS served students in kindergarten, beginning with age 5. There was not a
pre-k program on campus. Students were assessed when they enrolled to
determine placement and if supports were needed. Early identification of
struggling students helped improve services for those students with disabilities.
Assuring that staff were properly trained to identify and support struggling
students was included in the school's professional development plan. RTI was
integrated in the professional learning communities and teachers met weekly
to discuss student needs, curriculum and instruction and strategies. Programs
and services were continually monitored and evaluated. These practices will
improve with the assistance of a dedicated special education director.
IAS also engages in community outreach to local pre-K programs to identify
special needs students (Child Find). Collaborations with local centers is
scheduled at least annually.
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IDEA Performance Goals
Describe how the district will meet the
following IDEA performance goals:
● IDEA Performance Goal 3: Improve the
provision of a free and appropriate public
education to students with disabilities;

Describe how the district will meet the
following IDEA performance goals:
● IDEA Performance Goal 4: Improve
compliance with state and federal laws and
regulations.

3 Required Questions

Our goal is to implement the Social Emotional Engagement - Knowledge and
Skills (SEE-KS) Initiative to enhance universal design for learning and build
reflective practices and peer coaching among our teachers. Currently, our
school is developing a program of becoming self-sustaining at the school and
district level. Our administrators and Academic Coach collaborate to provide
ongoing professional learning for all teachers in effective co-teaching practices,
believing that effective instruction in the least restrictive environment with
appropriate scaffolding, supports, and specially designed instruction for
unique learners is beneficial for the vast majority our students. Support staff in
the Special Education Team assist our teachers in implementing effective
instruction to meet the unique needs of our students. Our Instructional
Support Teachers will be trained to provide professional learning in a
multitude of specialized methodologies to address specific needs of students
with disabilities and coach teachers in the appropriate implementation of these
methodologies. They will also provide individual and ongoing consultations
with teachers and students to guide effective programming. Our Special
Education Team will also be trained in behaviors to equip school staff to
support students who need specialized strategies and interventions for
self-regulation and self-monitoring. Our Special Education Director provides
intensive support for students with critical needs and their families. Support
staff participate in ongoing, job-embedded professional learning to enhance
their skills and to enable them to build capacity across the district.

The Special Education Director and administration at IAS provides ongoing
training and professional learning for teachers and staff to assure compliance
with state and federal laws and regulations. The Special Education Director
will participate in SELDA, attend webinars and other training sessions to
remain current of changes in the law. IAS special education staff was involved
in summer intensive training to work on critical areas and to make
improvements where there were deficits. Funds are dedicated to special
education staff for ongoing professional learning. Continuous monitoring and
evaluation of the program, quarterly information meetings with the
administration and seeking input from parents will assure that the school is in
compliance.
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